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In September 2017, President Trump fulfilled a campaign promise and rescinded the 

Deferred Action for Childhood Arrivals (DACA) program. As Immigration and Customs 
Enforcement raids, detentions, and deportations increased, Latinx and immigration advocacy 
groups mobilized in response. Before the election, our small Lasallian Catholic university in 
Memphis, TN, partnered with local and national organizations and increased our enrollment of 
DREAMers. Thus, when Conexión Américas, a Nashville based community organization, 
awarded us a subgrant to teach a course empowering students to advocate for in-state tuition for 
DREAMers, we had to adapt to the political and rhetorical situation. Suddenly, it could be 
dangerous for our DACA students to advocate the state legislature publicly, and the uncertain 
future of DACA shifted the political landscape in Tennessee, where previous efforts to allow 
graduates of Tennessee high school to pay in-state tuition, regardless of citizenship status, had 
failed. 

In a model similar to the rebuilding of Tulane University’s writing program after 
Hurricane Katrina, we found ourselves teaching local and state-wide advocacy in a moment of 
fluctuation, where national policy shifts and rhetoric endangered lives and local political efforts.1 
In this chapter, we provide an overview of our Writing for Advocacy course, wherein we sought 
to develop opportunities for meaningful writing that promoted student agency and empowered 
them to participate within broad academic and advocate networks. Responding in real time to an 
unstable political landscape, the course had a kairotic relevance, but we also sought to view the 
course’s salience in broader terms important to working with underrepresented, multilingual, 
first-generation learners.2 The exigencies of the Trump’s administration on DACA and the 
obfuscation around the future safety, employment opportunities, and residency of DREAMers 
demanded a different approach and method, so we drew on ethnic and cultural studies, theories 
of advocacy, and student-centered pedagogies to prepare our students to be the grassroots 
leaders.3 Our approach promoted student retention and community, but most importantly, it 
supported student self-efficacy.4 Through project-based learning and a community-engaged 
model, the course brought students into contact with equity activists and researchers, harnessed 
alumni networks, and focused on local opportunities for advocacy. Students presented to local 
and state thought leaders and developed public deliverables to model advocacy. At a university 
with the motto “Enter to Learn. Leave to Serve,” we prepared students to advocate through 
writing and intellectual work and prepared them to work with local, regional, and national 
organizations and campaigns.  
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